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HOW TO USE THIS GUIDE
This guide has been created to assist teachers who wish to incorporate Global Health Narratives into
their health or social studies/humanities education curriculum. We have developed it as a supplement
to existing curricula for middle school or high school students.

Each of the sections below will explain the information found in each content section: objectives, pre-
requisite knowledge and discussion questions by story, additional activity options, and other related
narratives.

Objectives:

For each session, there will be distinct objectives depending on content. In general, the inclusion of
narratives in health instruction serves to facilitate discussion and create a framework through which
students can understand these important health topics. The inclusion of narratives in social
studies/humanities instruction assists students in making connections between society, politics, econ-
omy, and culture and the health challenges people face around the world.

Narratives can either be read aloud during class time while students follow along in their books or
read by students independently prior to the lesson.

Guiding question:

A guiding question will be provided for each topic or narrative. Instructor will prompt students to
journal on this question for approximately ten minutes. Students will write at least three to four sen-
tences in response to this question. Instructor will ask students to keep this question in mind while
they study the narratives related to this topic.

Prerequisite knowledge:

One or more questions will be posed that addresses prerequisite knowledge for reading a particular
narrative. Instructor will go over these questions, provide key definitions prior to reading the narra-
tives, and encourage students to mark any other words or concepts they don’t understand as they read
along with the narratives.

Discussion questions:

Several questions will be provided for instructors as examples of what can be explored during class
discussion., Instructors are encouraged to add additional questions related to educational standards
and/or pertinent to making connections between the narratives and the standard curriculum.

These questions can be utilized in various ways. They can be:

1. Incorporated into an open, full classroom discussion.
2. Used to facilitate small group discussions. For example, each small group could be

assigned one or two questions to discuss, answer in written form, and present to their
classmates.

3. The basis of a wrap-around activity. For this activity, each question is written on a sheet of
butcher paper. These sheets of butcher paper are then posted around the classroom. Students
take turns contributing answers to these questions; each student should contribute at least one
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unique answer to each question. Students will then volunteer to present two to three answers
from each piece of paper. Students do not have to present their own idea, but can read and ex
plain an answer contributed by a classmate.

Additional activity options:

Suggested activities will be provided that can be used after the discussion of the narratives. These ac-
tivities are meant to supplement the narratives in illustrating the concepts of each lesson. These may
include visual or audio aids, journal prompts, or other assignments.

Other related narratives:

This section provides a list of narratives from the Global Health Narratives collection related to each
topic of focus. These are additional narratives that address a similar theme or issue. They can be
used as appropriate to supplement lessons and expand the breath of content covered, either incorpo-
rated into classroom activities or assigned as independent reading.
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HEALTH IN CONTEXT

INTRODUCTION TO HEALTH

Before delving into the specific health issues addressed in the narratives, it is necessary to introduce
the concept of the study of health in context. The location of the narrative, such as the country in
which it is situated, and whether it is an urban or rural setting, contribute to the narrative characters’
health experiences (e.g., beliefs about illness and access to health care). This will allow students the
opportunity to begin to think critically about health and illness and the factors contributing to each.

Objectives:

• Develop an understanding of health and illness, both acute and chronic.
• Understand the concepts of individual health and community health.
• Identify barriers to being healthy at both the individual and community level.
• Recognize the role students can play in shaping their own health and the health of their

communities.

Guiding question: What are some factors that affect your health?

Discussion questions:

• What does it mean to be healthy?
• What does it mean to be sick?
• What are some barriers to being healthy?
• How is a healthy community different from a healthy individual?
• What role can students play in creating healthy communities?

Additional activity options:

- Students can choose one discussion question and write a paragraph in response using their
own thoughts, ideas generated by discussion, and their own experience.

- Have students draw a circle in the middle of a piece of paper. They should write “my health” in
the center and add factors that influence their health around the circle, those that have the
greatest effect closer to the center and those with a lesser effect farther away.

Related narratives:

Narratives can be read to illustrate the difference between chronic and acute illnesses. For example,
Little Dhami, Azucar en la Sangre, and Between Cleveland and Dancing Rock feature chronic ill-
nesses, while The Accident, Tuya’s Ride, and Amina Ndiaye feature acute illneses.
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HEALTHY FOOD CHOICES

The food we eat everyday has a significant impact on our health. Making healthy food choices is often
difficult and sometimes, in spite of education about nutrition and healthy eating, individuals make
choices against their best interest. It is important to recognize that food choices always occur in a
larger context – society, family, and environment all influence what we decide to eat. This unit will
challenge students to think about these broader issues as they relate to food, nutrition, and health.

Objectives:

• Understand the various cultural and economic factors influencing changes in cooking and
eating practices.

• Understand how the stress of life’s challenges can provoke illness.
• Identify some of the problems associated with diabetes and understand the three most

important treatments – diet, exercise, and consistent use of medication.
• Identify signs of depression.
• Understand the relationship between past life events, depression, and illness. Explain the

connection between physical and mental health.
• Identify some aspects of American culture that challenge making healthy food choices and

strategies to overcome them.

Guiding question: How does where we come from influence the food choices we make?

AZUCAR EN LA SANGRE (Chapter 14, pp. 87-93)

Prerequisite knowledge: What is diabetes?

Discussion questions:

• What are some reasons Irma immigrated to the United States?
• What are some barriers Irma faces when accessing the health care system?
• Name three ways that Irma was encouraged to care for her diabetes. Describe steps she can

take to meet these goals.
• Why is it difficult for Irma to tell her granddaughter about her grandfather’s betrayal? Do you

think this caused her depression?
• How might depression affect Irma’s ability to control her diabetes? How might diabetes affect

Irma’s ability to cope with her depression?
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FROM CHEESEBURGERS TO BUREK: REFUGEE LIFE IN AMERICA (Chapter 12, pp. 74-80)

Prerequisite knowledge: What is an immigrant? What is a refugee? How are they different?

Discussion questions:

• Are there differences for individuals who immigrate at a young age or at an older age? If so,
what would be different?

• What are some of the similar experiences shared by most people who immigrate to a new
country?

• What are some similarities and differences between Irma’s experience (in the story Azucar en
la sangre) and that of Lejla’s family? Can you relate to either of their experiences? How?

• What is depression and what are some signs that someone is suffering from depression?
• Can a person’s life challenges cause physical illness? Why or why not?

Additional activity options:

- Super Size Me© and Food Inc.© film clips or complete viewings: these films will demonstrate
the impact of fast food and factory farming on health in the United States and encourage
students to question where the food they eat comes from. A full class discussion will follow
where students respond to the following questions:

• People talk of an epidemic of obesity in the United States. What is an epidemic and
what are some of the causes of this epidemic?

• What role do institutions, like corporations (e.g. McDonalds), play in the food choices
Americans make? How about individual responsibility?

• What are some situations where you might not be able to choose the food you eat? What
role does culture play in this?

• What do you think about how food is produced in the United States? If you were the
head of a major food production company, what would you do differently and why?

Other related narratives:

Lelei’s Breakfast (eating and exercise; Chapter 4, pp. 20-25), Fa’asamoa: A Sizeable Health Problem
(obesity; Chapter 7, 43-47), Bathroom Numb (body image, anorexia, and bulimia; Chapter 9, pp. 54-59)
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SMOKING, DRUG/ALCOHOL
USE, AND ADDICTION

Smoking, drug/alcohol use, and addiction are common health issues across the globe. This unit will
address both the prevention of these harmful behaviors and the challenges individuals face when try-
ing to change existing behavior.

Objectives:

• Understand the role of health education in changing behavior and the importance of meeting
people where they are in the process of behavior change.

• Identify reasons people choose to smoke and the reasons they choose to quit.
• Recognize the reasons why people may start to use drugs and alcohol and the challenges they

face in changing their behavior.
• Describe connections between parental absence and behavioral problems as well as

connections between family support and positive behavior.
• Understand that addiction is a chronic disease.
• Distinguish between physiological addiction and mental/neurological addiction.
• Understand how smoking and drug/alcohol use can influence long-term health.

Guiding question: How does smoking and drug/alcohol use affect our mental and physical health?

LITTLE ASHES (Chapter 30, pp. 194-200)

Prerequisite knowledge: What is emphysema? What are other health risks related to smoking?

Discussion questions:

• Why do Alienor and Simone choose to smoke? Think of the people you may know who
smoke – why do they choose to smoke?

• Does smoking ever become less of a choice over time? Why or why not?
• What is addiction and how are cigarettes addictive?
• Think of people you may know who have tried to quit smoking – Did they find it difficult?

What did they do to try to quit? Were they successful?
• Do you think people have to want to change for themselves before they will change their

behavior?
• What are some ways you can prevent your friends and family from starting smoking or help

them to quit?

JOEY AND THE RAIN (Chapter 11, pp. 68-73)

Prerequisite knowledge:

What is methamphetamine (meth)? Name some other drugs that people use/abuse.

© Global Health Narratives for Change



Discussion questions:

• Do you think there is any connection between Joey and Tommy’s dad going to prison and
Tommy’s behavior? If so, describe the connection.

• What do you think made Tommy use crystal meth in the first place? Brainstorm at least five
possible reasons.

• Do you think Papaw did the right thing by calling the police? Why or why not?
• How do you think being away from home allowed Tommy to take a different perspective on his

life and behavior?
• What do you think helped Tommy stay off meth once he returned home?

Additional activity options:

- Learn how meth affects the brain: visit the Montana Meth Project for a brief video explaining
how meth changes the brain.

- Discussion on public service announcements (PSAs): students will view anti-smoking/
drinking/drug use PSAs from different countries and evaluate their effectiveness using the
questions below as a guide. Ads developed by the Montana Meth Project can also be used for
this activity.

• Does this PSA make you want to avoid this behavior? Do you think your friends would
feel the same?

• Did you learn something new from the PSA?
• What was the message? Was the message effective?
• Does the PSA use scare tactics? Do you think this works for young people? Why or

why not?
• Do ads that focus on prevention leave out those people already smoking/drinking/

using drugs? What would be a good way to reach them?
• Do PSAs prevent use by themselves or are there other factors?

- Write a letter: write to a loved one and explain why you want them to stop smoking/
drinking/using drugs. How does their use affect you? How does their use affect their own
health and well being? Does their use get in the way of relationships and/or life activities that
they really care about?

Other related narratives:

Overcast Highs (drugs, depression; Chapter 8, pp. 49-53)
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HIV AND
RELATIONSHIP VIOLENCE

Sexual and reproductive health, including seeking and maintaining healthy relationships, is central to
the health and well being of all people. This unit will address these broader issues through the lens of
two specific challenges – HIV and relationship violence.

Objectives:

• Name the ways that HIV is transmitted and ways to prevent it.
• Recognize the challenges faced by people living with HIV and their family members and

partners.
• Interpret stereotypes associated with HIV and identify ways to combat these stereotypes.
• Understand the distinctions among love, control, and abuse.
• Identify strategies for leaving abusive relationships or encouraging your friends and/or

family members to do so.
• Understand connections among HIV, reproductive health and violence against women.

Guiding question:

What does it mean to have respect for others? What does it mean to have respect for yourself?

THE CRIES OF THE DRUM (Chapter 13, pp. 81-86)

Prerequisite knowledge: What is HIV? How is it transmitted? What is AIDS?

Discussion questions:

• Why was it difficult for Jaron to talk about his family’s HIV status?
• What is stigma? How does stigma affect people living with HIV?
• What are some of the things that help Jaron cope with the illness in his family?
• Are there certain things that are “grown folks business,” where it’s ok for adults to keep that

information from their children? Why or why not?
• What can students do to prevent HIV in their communities? To combat stigma?

THE PEN PALS (Chapter 22, pp. 135-144)

Prerequisite knowledge: What is apartheid? Who is Nelson Mandela? Who is Mahatma Ghandi?

Discussion questions:

• What are human rights?
• Do you think that the circumstances in certain regions or countries (like the rural south in the

United States or South Africa) contribute to how men and women treat each other in those
places?
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• What are some ways to help Greg and Bhakani change to become men who treat women well?
Do you think it’s possible for them to change?

• Do abusive relationships only occur within dating relationships? If not, what are some other
examples?

• How do men treat women in your community? How do women treat men in your community?
Do you think people have healthy relationships in your community? Why or why not?

• Have you ever been to a different place where men and women treat each other differently than
they do in your community? How so? Why do you think this difference exists?

Additional activity options:

- Love, control, abuse exercise: this discussion prompts students to evaluate the differences
between love, control, and abuse. These words should be written on the blackboard or on a
handout in columns. The instructor should read from the following list and ask students to
place the action in a column. This list could also appear on the handout and students could
would through this activity independently at the beginning of the lesson.

• Doing activities that you both like to do.
• Giving gifts just because you want to.
• Pouting when your girl/boyfriend doesn’t call when you want her/him to.
• Getting to know your girl/boyfriend’s family.
• Keeping your girl/boyfriend from hanging out with her/his friends.
• Trying to go further, physically, than your girl/boyfriend is comfortable going.
• Having strong opinions about what your girl/boyfriend wears (clothing, make-up, etc.)
• Scolding your girl/boyfriend in public because s/he didn’t behave how you wanted

them to.
• Making your girl/boyfriend the butt of jokes to friends.

- SASA! viewing and class discussion: SASA! is a six minute documentary about women in
Tanzania and the link between HIV infection and violence against women. Prior to showing
the short film, the instructor should explain two issues brought up in the film – the ABC
approach to HIV prevention and the practice of polygamy in many African cultures. Following
the film, a discussion should be held to reinforce the links between reproductive health,
including HIV, and violence.

- “I am” poem: Students will complete an “I am” poem from the perspective of a person living
with HIV or an individual experiencing an abusive relationship.

- Scenarios from Africa viewing and discussion: choose one of the many videos from the
Scenarios from Africa website, such as “The Shop” and “Iron Will”. Following a discussion of
these films, students should explore the project’s website and write a paragraph about how the
films are developed. What issues in their community would they make films about, and then
bring them back to their community to promote discussion?

- Write a speech: review a speech by Nelson Mandela or Mahatma Ghandi and then use the
same rhetoric to write your own speech. Your topic should be about solving abuse or injustice
in your community or country.

Other related narratives:

Lek’s Story (HIV/AIDS; Chapter 6, pp. 36-41), Innocence’s Journey (HIV/AIDS, access to health care;
Chapter 23, pp. 145-152), Amina Ndiaye (tuburculosis, stigma; Chapter 28, pp. 181-185), The Birthday
House (HIV/AIDS, tuburculosis; Chapter 29, pp. 187-193)
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COMPARATIVE CULTURES + SOCIETIES

TRADITIONAL MEDICINE

Traditional health beliefs and practices play an important role in both the prevention and treatment
of illness. Concepts of sickness and where disease comes from have been imbedded in many cultures
for centuries and are often closely tied to the land, water, and environment. These varying world-
views at times come in conflict with medicine based on science. This unit challenges the assumption
that these two systems cannot coexist and demonstrates ways traditional beliefs can be preserved
while still using science to prevent or treat illness when needed.

Objectives:

• Describe the value of both traditional beliefs and scientific medicine.
• Understand why poverty and having limited resources make it more difficult to stay healthy.
• Identify ways that people use water each day and specify which activities require water.
• Explain some issues associated with not having water easily accessible.
• Identify the cause of malaria and how it can be prevented.

Guiding question: What do you think of when you hear the word medicine? Where do healing be-
liefs and practices come from?

MAJI NI UAHI (Chapter 24, pp. 153-158)

Prerequisite knowledge: What is typhoid? What is trachoma?

Discussion questions:

• What descriptions in the story support the claim that Amani's community is “quite poor?”
• How is water both essential for life and a risk for disease? In what ways do both the lack of

access to water and poor quality of water affect Amani and her family?
• What behaviors are necessary to maintain good hygiene? What are some barriers to practicing

these behaviors?
• Is it possible to believe in both the traditional view that a spiritual power is responsible for

illnesses and also that they are caused by contaminated water? Explain.
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MR. COULIBALY’S ADVICE (Chapter 27, pp. 176-180)

Prerequisite knowledge: What is malaria?

Discussion questions:

• What are the different explanations for Fatoumata’s illness presented by different characters in
the story? Are some more believable than others? Explain.

• Why does Mr. Coulibaly say that it is important to go to the health center instead of using the
traditional medicines? What was the “real” cause of Fatoumata's illness?

• Why did he respond to Adena’s question in the way that he did? Why didn’t he just say that her
grandmother was wrong?

• In the U.S., there are also many explanations for illnesses that are not based on science. Even
though we know that germs cause colds, we still tell people not to go outside in cold weather
because they might catch a cold. What are some other examples of traditional beliefs about
health?

Additional activity options:

- The Spirit CatchesYou andYou Fall Down reading: this book by Anne Fadiman tells the story
of the Lee family, a Hmong family from Laos, and their challenges with the U.S. health care
system. It addresses the importance of traditional medicine and healers in Hmong culture, the
resistance to and misunderstandings of traditional practices within U.S. medical culture, and
the cultural collision that results as the Lees seek care for their daughter Lia. Chapters 3 and 4,
“The Spirit Catches You and You Fall Down” and “Do Doctors Eat Brains?” respectively, are
appropriate to be used as excerpts. Chapter 3 describes the onset of Lia’s seizures, how the
Lee’s understood the illness, and their initial interactions with the U.S. health care system.
Chapter 4 deals more generally with cultural differences in conceptualizing health and illness.

- FLOW: For Love of Water© film clip or complete viewing: this film addresses water use and
demonstrates the finite nature of the world’s supply of this essential resource. A full class
discussion will follow where students respond to the following questions:

• Can people ever really own water? Do you think this is a good idea?
• Are you confident that the water you drink is safe?
• Name some challenges faced by richer and poorer countries. What are the similarities?

What are the differences?
- Make a poster: create a graphic presentation of medicine and its use in two different countries.

Select pictures that show similarities or differences between the two.

Other related narratives:

The Little Dhami (epilepsy, traditional healers; Chapter 2, pp. 7-13), Karai Guasu's Cock-a-Doodle-
Doo (access to clean water; Chapter 20, pp. 123-127)
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ENVIRONMENTAL HEALTH

Environmental health is centered on how mental and physical health are shaped by the natural and
built environments that surround us. At a very basic level, environmental health includes the water
we use and drink, the air we breathe, and the land we use to grow crops and raise animals. This unit
will address the health risks human’s face when the environment they live or work in is unsafe.

Objectives:

• Explain how environmental changes contributed to the current occupations of Hareesh and
Tuya's families.

• Understand the meaning of occupational health and how it relates to the work environment.
• Analyze the economic reasons behind unsafe gold mining and pottery firing methods.
• Give examples of gold mining’s effects on health in Mongolia.
• Name some of the challenges the potters' community faces?

Guiding question: What is an environment? What are some ways that environment can help or
harm people's health?

A BRIGHTER FUTURE (Chapter 3, pp. 14-19)

Prerequisite knowledge: What is a slum? What are other names for a slum? Why and where do
they exist?

Discussion questions:

• Why do people in Hareesh’s community use bhattis?
• Where are they bhatti’s located? How does the location of the bhatti affect the family’s health?
• How do bhattis affect air quality in the potters' community? How does this affect the

community's health?
• Why do families in the potters' community continue to fire pots even though it affects the air

quality?
• How did the health promoters from Dehli propose to reduce the amount of smoke in the

community? Was this more effective than to would have been to tell the potters to stop using
the bhattis? Why or why not?

• What are some other causes of air pollution? How do they affect your community?
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TUYA’S RIDE (Chapter 5, pp. 26-35)

Prerequisite knowledge: What is mercury? What is it used for? How might mercury get into and
contaminate a natural water source?

Discussion questions:

• Why did Tuya's family have to move to the mining community?
• What reason does Tuya’s father give early in the story for why the family should continue

gold mining using mercury? Can you understand his reasoning?
• Why are the land and water so important to the Mongolian people?
• How will Tuya's family stop using mercury to get gold? What role do institutions like the

government play in environmental health?

Additional activity options:

- Discuss asthma in your community: just like the many children with constant coughs in
Hareesh's community, in the U.S., in areas with poor environmental health, pollution and
pesticide exposure can cause asthma. Asthma is a chronic illness that affects the lungs and
makes it difficult to breath. For example, in the neighborhoods along the Port of Los Angeles,
children suffer disproportionately from asthma due to pollution from trucks and ships docked
at the port. Are their any similar issues where you live?

- Explore safety issues in mines: students will read an article related to mining safety and
current issues with occupational health. If mining occurs in your region, choose something
local; if not, the 2010 case of the mine collapse in West Virginia, U.S. illustrates occupational
safety issues well. Students should then write a paragraph from the perspective of a miner.

- The Garden© film clip or complete viewing: this film tells the story of the South Central
Farmers, a group Los Angeles residents who started an urban community garden in their
neighborhood, and their struggle to keep the land. A full class discussion will follow where
students respond to the following questions:

• Who do you think has a right to the land? Why?
• How does the community garden affect the health of people who live in South Central?
• How does the community garden influence environmental health? Why is land use an

environmental health issue?

Other related narratives:

Rosa’s Farm (urbanization; Chapter 21, pp. 128-133), Paula's Tijuana (environmental contamination
and violence on the border; Chapter 15, pp. 95-100)
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WAR AND CONFLICT

War and conflict from the past and present can have a profound effect on a place and its people.
Apart from the initial physical destruction caused by modern warfare, there are lasting effects on en-
vironmental health and both the physical and mental health of those who lived through the conflict.
This unit will address those symptoms and physical ailments and challenge students to think about
the reasons war and conflict occur as well as ways to promote peace.

Objectives:

• Understand the problems of war and conflict.
• Explain some of the physical and emotional effects of war.
• Identify connections between choices made by governments and individuals and

environmental effects.
• Describe problems associated with discrimination and/or fear among ethnic and/or religious

groups.
• Understand the challenges children and young people face in a war zone.
• Appreciate experiences of individuals who are refugees or internally displaced persons.

Guiding question: Why do wars begin? Do you think world peace is possible? Why or why not?
When we make wishes, do they have to be realistic?

TOSHIO AND THE CRANE (Chapter 1, pp. 1-6)

Prerequisite knowledge: Who fought in World War II? What are some reasons the United States
dropped the atomic bomb on Japan?

Discussion questions:

• How did Sadako get cancer?
• What was Sadako’s wish? Do you think it has come true? Why or why not?
• This story recounts the first time an atomic bomb was ever used, before its full effects were

known. Now that we know what can happen, is there any situation in which you think it would
be right to use one again? Why or why not?

• Do you think it is okay for countries to have nuclear weapons but not use them? Why or
why not?

• What do you think it means when Toshio and his classmate write “more to come” on the notes
with the paper cranes?
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BROKEN STRINGS (Chapter 31, pp. 201-210)

Prerequisite knowledge: Where is the former Yugoslavia? What countries now exist in place of
Yugoslavia since the war?

Discussion questions:

• Based on what you learn in the story, what is the root of the conflict between the Serbs and
Muslims in Bosnia?

• Do you think that it is possible for Amra and Ivana to be friends again?
• What is a refugee? What is the difference between a refugee and an internally displaced

person? What are some characteristics of life as a displaced person?
• What are some physical effects of war? What are some emotional effects?
• Why do you think religion can divide people? Do you think differences in religion are less of an

issue for young people?

Additional activity options:

- Hotel Rwanda© and War Dance© film clips or complete viewings: these films address the
Rwandan genocide and the ongoing conflict in Northern Uganda respectively. In 1994, conflict
between the two main ethnic groups in Rwanda, the Hutus and the Tutsis, resulted in
genocide. The genocide that took place is represented in the film Hotel Rwanda in a powerful
but graphic manner. War Dance is a documentary about war-torn Northern Uganda, which
addresses the challenges of internal displacement or being a refugee in one’s home country.
Teaching guides for both of these films already exist thanks to Amnesty International USA.

- Explore other lasting effects of war: landmines are explosive devices designed to injure or kill
people. They lie dormant for years and even decades until a person or animal triggers their
detonation. They indiscriminately kill or injure civilians, soldiers, peacekeepers and aid
workers. Learn more about landmines from the International Campaign to Ban Landmines
and visit the U.S. Campaign to Ban Landmines at where students can write an email to the
White House and their Members of Congress encouraging the U.S. to sign onto the Mine Ban
Treaty.

- Make paper cranes: and write essay about the wish represented in the paper crane.
- Learn about Seeds of Peace: explore the Seeds of Peace website and write a paragraph about

their efforts to cultivate a peaceful future for Israelis and Palestinians by uniting young people.
- Explore the history of the atomic bomb: read an article on this topic. How has warfare changed

since WWII? What has remained the same?

Other related narratives:

From Cheeseburgers to Burek (refugee health, depression; Chapter 12, pp. 74-80)
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ACCESS TO HEALTH CARE

Social, economic, political, and historical factors affect access to health care, and access can vary be-
tween and within countries. Differences in health outcomes from one community or country to an-
other are significantly influenced by access to health care facilities and trained providers as well as
access to public health infrastructure intended to prevent disease for the whole population. This unit
will expose students to these factors and challenge them to think about the structures in their commu-
nities that either promote or hinder health.

Objectives:

• Understand how access to health resources and providers affects health outcomes.
• Explain the importance of having access to a hospital and trained health care providers.
• Identify and describe some of the problems associated with underfunded hospitals and

examine reasons for underfunding.
• Describe how the birthing process differs across cultures.
• Explain the importance of midwifery in rural areas where hospitals are difficult to reach.
• Recognize the risk of traffic accidents where there are poor road conditions and minimal

traffic restrictions to control the way people drive.

Guiding question: Why do some people in the world have better access to health care than others?
Why do some people in different communities have better access to health care than others who live
in the same city or town?

THE OPEN DOOR (Chapter 25, pp. 159-168)

Prerequisite knowledge: What is a midwife? What are some complications that commonly occur
during childbirth? Why do women die in childbirth more often in some places, such are rural Burkina
Faso, than in other places, such as the United States?

Discussion questions:

• The old women in the village describe a woman in labor as having “one foot on earth, the other
in the grave.” Do you think Sali disagrees with this statement? Why or why not?

• Identify at least two traditional roles or practices within this Sali’s community that are
designated by gender (men v. women). Do these traditional roles affect Sali’s ability to perform
in her role as the village midwife? Why or why not?

• Why do you think Fatime’s mother-in-law is resistant to following Sali’s direction?
• What challenges does Sali face as a health care provider a rural community with few resources?

How does this affect the care she is able to provide for the women under her care?
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THE ACCIDENT (Chapter 26, pp. 169-175)

Prerequisite knowledge: What are road conditions like in Ghana?

Discussion questions:

• What are the pros and cons of different types of transportation? Do people always choose the
type of transportation that they take, such as a bicycle, bus, or car? When you choose how to
travel, do you think about safety? Why or why not?

• Why do you think Jacob decided to leave the hospital even though he was in pain? Would you
make the same decision? Why or why not?

• Identify the health problems featured in this story. Are these health problems common in your
community?

• What are some of the barriers that Jacob and Joseph have faced in their struggle to survive?

Additional activity options:

- A Walk to Beautiful© and No Woman, No Cry© film clips or complete viewings: both of these
films address maternal death and injury and explore the reasons why childbirth is still so
unsafe for so many women around the world. The full film of A Walk to Beautiful can be
viewed through PBS or on Hulu and clips of No Woman, No Cry are available here.

- Read excerpts from Half the Sky: this book, by Nicholas Kristof and Sheryl WuDunn,
addresses the dangers of childbirth for women in other countries. Look specifically at
Chapter 7, “Why do Women Die in Childbirth?,” and discuss how women are treated by their
families and communities after having birthing complications.

- Write an essay: have students write an essay about access to health care in their communities.
What are some challenges people face in getting care? What are the factors influencing health
care access?

Other related narratives:

Innocence’s Journey (HIV/AIDS, access to health care; Chapter 23, pp. 145-152), DOTS (multidrug-
resistant tuberculosis; Chapter 19, pp. 118-122)
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http://www.walktobeautiful.com/
http://www.pbs.org/wgbh/nova/beautiful/
http://www.halftheskymovement.org/
http://www.everymothercounts.org/film
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